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About Me



Learning Objectives

Identify evidence-based 
practices (EBPs) for 
children & youth with 
autism

1

Describe the process for 
selecting EBPs to address 
meaningful outcomes for 
children & youth with 
autism

2

Know where to access 
internet supports for 
learning how to plan for, 
use, and monitor EBPs for 
children & youth with 
autism

3



Identifying 
Evidence-Based 
Practices

1



• Practices that works in your 

classroom?

• Practices a colleague told you 
about it?

• First person or Family 
recommendations?

• Internet searches?

• Review of research? 

How do you define 
evidence-based 
practices?

REFLECTION ACTIVITY



Focused interventions that: 

• Support meaningful outcomes for a 
child

• Have been demonstrated as 
effective in applied research 
literature

• Can be successfully implemented in 
educational settings

How do we define 
EBPs?

IDENTIFYING EBPS

Odom, Colett-Klingenberg, Rogers, & Hatton, 2010



Clinical 
Expertise

Best 
Available 
Evidence

Student 
Preferences

Define EBPs

EBP



• We know they work-
empirically based 
evidence

• We know we can 
implement them 
effectively

• We can see if child is 
making progress and 
shift if needed

Why EBPs?

IDENTIFYING EBPS



How do we use EBPs? 

With children & youth:

• Achieving IEP goals

• Developing priority skills

• Monitoring progress

With practitioners & Technical 
Assistance providers:

• Providing training/fidelity

• Providing technical 
assistance/coaching

• Monitoring progress

• Measuring outcomes

IDENTIFYING EBPS



Current Review of EBPs

IDENTIFYING EBPS

N AT I O N A L  C L E A R I N G H O U S E  O N  A U T I S M  E V I D E N C E  &  P R A C T I C E https://ncaep.fpg.unc.edu

https://ncaep.fpg.unc.edu/


Current Review of EBPs

N AT I O N A L  C L E A R I N G H O U S E  O N  A U T I S M  E V I D E N C E  &  P R A C T I C E

https://ncaep.fpg.unc.edu

https://ncaep.fpg.unc.edu/


• Screened more than 
31,000+ articles 
published from 
2012-2017

• 634 included for full 
text review

• 545 with effects

3RD GENERATION



Criteria for Evidence-Based Practices

IDENTIFYING EBPS

Steinbrenner et al., 2020
N AT I O N A L  C L E A R I N G H O U S E  O N  A U T I S M  E V I D E N C E  &  P R A C T I C E



How many EBPs?

IDENTIFYING EBPS

Steinbrenner et al., 2020

https://ncaep.fpg.unc.edu/research-resources

28

N AT I O N A L  C L E A R I N G H O U S E  O N  A U T I S M  E V I D E N C E  &  P R A C T I C E

https://ncaep.fpg.unc.edu/research-resources


Steinbrenner et al., 2020



Changes in Practices

RESULTS OF 3RD REVIEW

New Practices

•Augmentative & Alternative 
Communication (AAC)

•Behavioral Momentum (BM)

•Direct Instruction (DI)

•Music-Mediated (MMI)

•Peer-Based (PBII)

•Sensory Integration (SI)

Merged Practices

•PECS → AAC

•PRT → Naturalistic

•Scripting → Visual Supports

•Structured Play Groups → PBII

•Peer-Mediated → PBII

Steinbrenner et al., 2020



https://ncaep.fpg.unc.edu/research-
resources

• Summary

• Research Article

• Null Findings

• Sensory Integration Companion 
Guides 

Read the Full Report

N AT I O N A L  C L E A R I N G H O U S E  O N  A U T I S M  E V I D E N C E  &  P R A C T I C E

https://ncaep.fpg.unc.edu/research-resources
https://ncaep.fpg.unc.edu/research-resources




Steinbrenner et al., 2020



Steinbrenner et al., 2020

Limitations in the Studies



Limitations to the Review

• Criticism for including
single case design studies 
AND for excluding some 
types of SCD studies

• Broad categories of 
interventions

• How to handle null findings



Selecting 
Evidence-Based 
Practices

2



The EBP Process

Assess 

Progress

Implement 

with Fidelity

Select and 

Plan for EBP

SELECTING EBPS



The EBP Process

Assess Progress
Implement with 

Fidelity

Select and 

Plan for EBP

SELECTING EBPS



Priority Outcomes

Benevides, T. W., Shore, S. M., Palmer, K., Duncan, P., Plank, A., Andresen, M. L., ... & 

Coughlin, S. S. (2020). Listening to the autistic voice: Mental health priorities to guide research 

and practice in autism from a stakeholder-driven project. Autism, 24(4), 822-833.



Priority Outcomes
• https://csesa.fpg.unc.edu/sites/csesa.fpg.unc.ed

u/files/resources/SSS-C_STUDENT.pdf

https://csesa.fpg.unc.edu/sites/csesa.fpg.unc.edu/files/resources/SSS-C_STUDENT.pdf
https://csesa.fpg.unc.edu/sites/csesa.fpg.unc.edu/files/resources/SSS-C_STUDENT.pdf


https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf Steinbrenner et al., 2020

https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf
https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf


Steinbrenner et al., 2020

https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.5%20-%20Outcomes.pdf

https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.5%20-%20Outcomes.pdf
https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.5%20-%20Outcomes.pdf


When Selecting an EBP, Consider:

Child & Family Priorities & 
Characteristics

Clues found in the Outcome/Goal

Teacher/Team Characteristics Other Resources Available

EBP

SELECTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S
https://afirm.fpg.unc.edu/selecting-ebp

https://afirm.fpg.unc.edu/selecting-ebp


When Selecting an EBP, Consider:

SELECTING EBPS

https://afirm.fpg.unc.edu/selecting-ebp

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S

https://afirm.fpg.unc.edu/selecting-ebp


• Review the goal

• Determine the 
outcome for 
Matthew

Matthew 
would like to interact more 
with peers during lunch 
bunch, currently he 
watches his classmates.  

PRACTICE ACTIVITY



• Review the goal

• Determine the 
outcome for 
Matthew

PRACTICE ACTIVITY



Steinbrenner et al., 2020



https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf Steinbrenner et al., 2020

https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf
https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf


• More information 
is needed!

PRACTICE ACTIVITY

Child & Family 
Priorities  

Characteristics

Clues found in the 
Outcome/Goal

Teacher/Team 
Characteristics

Other Resources 
Available

EBP



PRACTICE ACTIVITY

Child & Family Priorities & 

Characteristics:

- 10 years old, student priority 

- Served primarily in special 

education setting but attends 

specials with peers in general 

education setting 

- Matthew and his family love 

sports (Go Heels!), he loves 

YouTube videos and comic books

- Matthew’s neighbor is also in his 

grade and they go on bike rides 

together

Clues found in the 

Outcome/Goal:

- Social

-Communication

Teacher/Team Characteristics:

- Teacher has hosted lunch bunch 

for years

- Teacher and the paraprofessional 

have tried giving reminders and 

points for participating in a 

conversation without success

-Teacher and family are very busy 

with learning/work/etc.

Other Resources Available:

- Matthew receives speech 

services twice a week

EBP



EBP

• Prompting- Teacher and para are trying 
this

• Reinforcement – Teacher & para are 
trying this 

• Peer Based Instruction & Intervention-
has a relationship with a 
peer/neighbor

• Social narratives- he likes comic books

• Video modeling – Matthew likes 
watching videos

• Other potential practices? 

What practices did you 
consider?

PRACTICE ACTIVITY



https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf Steinbrenner et al., 2020

https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf
https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/NCAEP%20Report%20-%20Table%203.7%20-%20Matrix.pdf


https://afirm.fpg.unc.edu/sel
ecting-ebp

Selecting EBPs

SELECTING EBP

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S

https://afirm.fpg.unc.edu/selecting-ebp
https://afirm.fpg.unc.edu/selecting-ebp


The EBP Process

Assess Progress
Implement 

with Fidelity

Select and 

Plan for EBP

SELECTING EBPS



Implementing 
Evidence-Based 
Practices

3



For All EBPs

IMPLEMENTING EBPS

1

Planning
•Choose skill/behavior

•Collect baseline data

•Make specific decisions related 
to EBP

2

Implementing
• Check your fidelity of 

implementation related to that 
EBP

3

Monitoring
• Collect data on child and your 

implementation



• E-learning modules for EBPs

• http://afirm.fpg.unc.edu/

• Target audience

• Special educators

• General education teachers

• Related service personnel

• Early interventionists

• Planning, Selecting, and Monitoring 
EBPs

AFIRM

IMPLEMENTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S

http://afirm.fpg.unc.edu/


• 4 lessons 

• Basics of EBP

• Plan for EBP

• Use EBP

• Monitor EBP

• Key components of EBPs

• Step-by-step process for 
applying practice

AFIRM Structure

IMPLEMENTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S



• Implementation checklist

• Step-by-step practice guide

• Parent’s guide

• Tip sheet for professionals

• Data sheets

• Evidence-base 

AFIRM Supplemental 
Materials 

IMPLEMENTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S



AFIRM for Paraprofessionals 

IMPLEMENTING EBPS

A F I R M  F O R  PA R A P R O F E S S I O N A L S



Guided Learning

IMPLEMENTING EBPS

A F I R M  F O R  PA R A P R O F E S S I O N A L S

Observe and Practice Fidelity 



Fidelity Checklists and Home Companion Guide

IMPLEMENTING EBPS

A F I R M  F O R  PA R A P R O F E S S I O N A L S



The EBP Process

Assess 

Progress

Implement 

with Fidelity

Select and 

Plan for EBP

IMPLEMENTING EBPS



Gather and Analyze Progress

Student Progress

Goal based data collection

Implementer Progress

Implementation Checklists

Revise Plan as Necessary

IMPLEMENTING EBPS



Example Data Sheets

IMPLEMENTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S



Example Implementation Checklists

IMPLEMENTING EBPS

A U T I S M  F O C U S E D  I N T E R V E N T I O N  M O D U L E S  &  R E S O U R C E S



Learning Objectives

Identify evidence-based 
practices (EBPs) for 
children & youth with 
autism

1

Describe the process 
for selecting EBPs to 
address meaningful 
outcomes for children & 
youth with autism

2

Know where to access 
internet supports for 
learning how to plan for, 
use, and monitor EBPs 
for children with autism

3



Thank you
• Kara Hume, Ph.D.: kara.hume@unc.edu

• The National Clearinghouse on Autism Evidence & Practice: 
https://ncaep.fpg.unc.edu/ 

• Autism Focused Intervention Resources & Modules: 
https://afirm.fpg.unc.edu/ 

mailto:kara.hume@unc.edu
https://ncaep.fpg.unc.edu/
https://afirm.fpg.unc.edu/


Additional 
Resources

4



Module BUT, really an online, 
interactive learning experience

• Serious gaming or gamification

• Learning through …

• Doing

• Answering

• Watching

• Practicing

Introduction to ASD

ADDITIONAL RESOURCES

A F I R M  F O R  PA R A P R O F E S S I O N A L S



• Online, interactive learning 
experience

• Content:

• Background on ASD

• Key ASD characteristics across 
4 major areas

• School-based considerations

• First Reaction/Reframe 
exercises

Introduction to ASD

ADDITIONAL RESOURCES

A F I R M  F O R  PA R A P R O F E S S I O N A L S



Introduction to ASD

ADDITIONAL RESOURCES

A F I R M  F O R  PA R A P R O F E S S I O N A L S
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